
  Brooklyn Preparatory High School 
Spring 2015 Curriculum Unit  

Title:     Industrialization 
Teacher: Chessa Gross  
Timeline: February 3 – 24 

Desired Results Essential Questions: What intriguing questions will foster inquiry and motivate the learning? What questions will lead students 
to uncovering the enduring understandings?  
What%impact%does%industry%have%on%class,%gender,%and%race%relations%in%society?%
Is%capitalism%fair?%
 

 Enduring Understandings: What are the most important ideas you want the students to finish the unit with? What do you want 
students to forever understand about the topic? 

- Students should understand origins of conflict between industrialists and labor 
- Students should consider the human cost of capitalism 
- Students should know about key players in developing monopolies 
- Students should understand the origins of anti-trust laws 

 Knowledge and Skills: What will students know and be able to do at the end of this unit?  
- Students will be able to see various angles on labor disputes 
- Students will be able to write a well-informed essay evaluating the necessity of the Sherman Anti-Trust laws 

Assessment 
Evidence 

Performance Task Assessment: How does this Common Core aligned task assess desired results (Essential Questions, Enduring 
Understandings)?  How does this task demonstrate performance of aforementioned knowledge and skills?   
Students will need to draw on their knowledge of monopolies, industrial interests, labor interests, and government interests in 
breaking up monopolies in order to speak about Roosevelt’s Sherman Anti-Trust law.  

 Other Assessments: How do periodic, continual assessments connect to desired results? 
 



Learning Plan 
 

Levels of Rigor:  Use the Rigor Matrices to create high level tasks. What are the levels of rigor of the tasks given to students 
within this unit? 
Level 4 reading – students will have a variety of complex primary source texts to analyze and compare when trying to compose 
arguments about the role of labor vs. capitalism and the legacy of Robber Barons 
Level 2/3 discussion – students will discuss their ideas regarding industrial needs and labor rights  
Level 4 writing –  

 Day to Day: What lessons and activities will teach the knowledge and skills necessary for students to succeed with 
assessments/performance tasks?  
 
Check calendar attached.  
 
 !

 Resources: The Men Who Built America. History Channel.  
Stanford History Education Group lessons  
DBQ Project: “Was Andrew Carnegie a Hero?” 

 
 
 
◄ January ~ February 2015 ~ March ► 

Sun Mon Tue Wed Thu Fri Sat 
1  
 

2  
Chancellor’s Day – No 
school 

3  
Introduction to unit – 
mini lecture – profiles 
of Carnegie, 
Rockefeller, 
Vanderbuilt, Ford 
(assembly line, 
monopoly), unions 
AFL-CIO 

4  
Struggle btw labor & 
capital: Homestead 
Strike - Men who built 
America film (25 
mins) discussion and 
writing response – 
who do you think was 
at fault? 
 
 

5  
Homestead Strike 
lesson SHEG – what 
side should we take in 
workers vs. 
Carnegie/Frick? 

6  
Extra lesson: Was 
Andrew Carnegie A 
Hero? DBQ  
 
 

7  
 



◄ January ~ February 2015 ~ March ► 
Sun Mon Tue Wed Thu Fri Sat 

8  
 

9  
What is a sweatshop? 
Triangle Shirtwaist fire 
America story of us – 
Bangladesh factory 
collapse 
- Unions in U.S. fought 
for 8hr workday, safe 
working conditions, 
weekends 

10  
Where did workers 
come from? Why were 
quotas passed against 
Southern & Eastern 
Europeans? 
Immigrant labor  
Tenement Museum 
lesson – census 
records  

11  
How does the other 
half – workers - live? 
Gap btw rich vs. poor 
-  Jacob Riis and 
photo analysis then 
vs. now gentrification 
in NYC rising cost of 
living 
Tenement  Museum 
trip  

12  
Were Rockefeller, 
Vanderbilt & Carnegie  
Captains of industry or 
robber barons? 
Political cartoons. Is a 
monopoly a bad idea? 
Young lawyer’s club 
trip 
 
 

13  
 

14  
 

15  
 

16  
Winter Break 

17  
Winter Break 

18  
Winter Break 

19  
Winter Break 

20  
Winter Break 

21  
 

22  
 

23  
Performance task – 
Roosevelt passed 
Sherman Anti-Trust 
Act – was it 
necessary? Was 
industry too big? How 
do we balance the 
needs of workers and 
productive economy?  

24  
Performance task – 
argumentative essay – 
was Sherman Anti-
Trust Act Necessary? 
Give evidence from 
what we studied about 
monopolies and labor 
interests 
 
 

25  
 

26  
 

27  
 

28  
 

 
 



Industrialization Performance Task 
 
 
 

Was the Sherman Anti-Trust Act Necessary? 
 

 
Task: Give evidence from what we studied about business monopolies, the 
“laissez-faire” economic model of capitalism, and labor union interests to 
evaluate the Sherman Anti-Trust Act.  
 
1. You will choose ONE of these perspectives, and write this 
essay from this viewpoint – Take a side, and make it believable!!  
 

• “Robber Baron”/Captain of Industry (Carnegie, Rockefeller, or 
Vanderbilt) 
 
OR 
 

• Worker who is a union member 
 

 
2. Answer your essay question: Was the Sherman Anti-Trust law 
necessary?  
 
In your answer, I suggest you address the following ideas in your body 
paragraphs: 
 

• Are monopolies harmful to the economy? Why or why not? 
• How do big industrial businesses help or hurt the lives of workers? 

(use examples from cases we studied) 
• Why would President Roosevelt want to pass the Sherman Anti-

Trust Act?  
• Do you (as your character) agree or disagree with this law? Why? 

 
 

 
3. USE EVIDENCE AND CITE ALL SOURCES USED!!! 

 
 



Industrialization (Sherman Anti-Trust Act) Performance Task  Name: _________________ 

 

Total Score: ___________ 

                        Logically Organized         Supports Thesis    Incorporating Docs &           Analysis              Writing Mechanics 
                Outside Information 

 
 
 

Score of 5 
(Advanced) 

 

*Demonstrates a logical & 
clear plan of organization; 
includes an introduction & 
conclusion that are beyond 
a restatement of the theme. 

*Richly supports the 
thesis with many 
relevant facts, 
examples, & details. 

*Incorporates 
information from at least 
75% of documents and 
includes relevant outside 
information from 
independent research. 

*Is more analytical than 
descriptive (applies, 
analyzes, evaluates, & 
creates information). 

*Sentences are well 
constructed. Very few to 
no errors in grammar 
and/or spelling.  

 
 

Score of 4 
(Proficient) 

*Demonstrates a 
satisfactory plan of 
organization; includes an 
introduction & a conclusion 
that are beyond a 
restatement of the theme. 

*Supports the thesis 
with relevant facts, 
examples, & details. 

*Incorporates relevant 
and persuasive 
information from several 
documents. 
 

*Is both descriptive & 
analytical (applies, 
analyzes, evaluates, 
and/or creates 
information). 

*Almost all sentences are 
well constructed. Very few 
errors in grammar and/or 
spelling.  
 

 
 

Score of 3 
(Bridging) 

 

*Demonstrates a 
satisfactory plan of 
organization; includes an 
introduction & a conclusion 
that may be a restatement 
of the theme. 

*Includes some 
relevant facts, 
examples, & details; 
may include some 
minor inaccuracies. 

*Incorporates relevant 
information for some of 
the documents. 

*Is more descriptive than 
analytical (applies, may 
analyze and/or evaluate 
information). 

*Most sentences are well 
constructed. Few errors in 
grammar and/or spelling. 

 
 

Score of 2 
(Capable) 

*Demonstrates a general 
plan of organization; may 
lack focus; may contain 
digressions; may not clearly 
identify which aspect of the 
task is being addressed; 
may lack an introduction 
an/or a conclusion. 

*Includes few relevant 
facts, examples, & 
details; may include 
some inaccuracies. 

*Incorporates relevant 
information from a few 
documents. 

*Is primarily descriptive; 
may include faulty, 
weak, or isolated 
application or analysis. 

*Some sentences are well 
constructed. Several 
errors in grammar and/or 
spelling.  

 
 

Score of 1 
(Emerging) 

 

*May demonstrate a 
weakness in organization; 
may lack focus; may 
contain digressions; may 
not clearly identify which 
aspect of the task is being 
addressed; may lack an 
introduction and/or a 
conclusion. 

*Does not support 
thesis with evidence 

*Makes vague, unclear 
references to the 
documents or consists 
primarily of relevant & 
irrelevant information 
copied from the 
documents. 

*Is descriptive; may lack 
understanding, 
application, or analysis. 

*Very few sentences are 
well constructed. 
Numerous errors in 
grammar and/or spelling.  

 



US#History## # # # # # # # Name:____________________________#
 

Was the Sherman Anti-Trust Act Necessary? 
 

Performance Task Outline 
 
Introduction:  
 
Background: 3-4 sentences give readers a context of the Industrial Era (time period, who were major 
Industrialists (Robber Barons), what is a monopoly, what were major labor conflicts, who was 
President when Sherman Anti-Trust Act was passed), and gives a preview about what your body 
paragraphs will discuss: 
 
________________________________________________________________________________

________________________________________________________________________________ 

________________________________________________________________________________

________________________________________________________________________________ 

________________________________________________________________________________

________________________________________________________________________________ 

 
 
Thesis Statement (main argument): Was the Sherman Anti-Trust Act necessary? State your position 
(ex: the Sherman Anti-Trust was or was not necessary because....) Explain why you took your 
position above (thesis should be 1 sentence – 2 max). 
 
________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________ 

 

Body Paragraphs: 

Point 1 (Topic Sentence):  

 

Evidence (Quote / Paraphrase that supports your point – CITE SOURCES): 

 

 

 

 

Analyze/Explain (What does this evidence mean and why does it support your point?):  

 

 

 



 

Point 2 (Topic Sentence):  

 

Evidence (Quote / Paraphrase that supports your point - CITE SOURCES): 

 

 

 

 

Analyze/Explain (What does this evidence mean and why does it support your point?):  

 

 

 

 

 

Point 3 (Topic Sentence):  

 

Evidence (Quote / Paraphrase that supports your point- CITE SOURCES): 

 

 

Analyze/Explain (What does this evidence mean and why does it support your point?):  

 

 

 

 

 

Conclusion:  

Sum up your evidence and your position: 

 

 
Relate/Connect (How has the outcome shaped modern times? How is your argument relative to 
current issues?)   
 

 



Name (Person who is being graded):__________________________ 
 

Peer Revision Checklist for Essay 
Directions for Peer Reviewers: 

1. Write “yes” or “no” in the space provided when the directions are a question. 
2. Write a check mark in the space provided when the directions are a command. 

Peer Editor #1:_____________________________________________________ 
 
You are looking at the structure of the essay. 

     ________ Does the writer have a thesis that is arguable? 

     ________ Write the thesis here:_________________________________________________________ 

     ________ What three specific examples does the writer use to prove his/her thesis: 

1. _______________________________________________________________________ 

2. _______________________________________________________________________ 

3. _______________________________________________________________________ 

     ________ Does the writer effectively prove his or her thesis? Why or why not?                       

_______________________________________________________________________________________ 

 
Peer Editor #2:_____________________________________________________ 
 
You are looking at the structure of the body paragraphs. 

     ________Does each body paragraph have an effective topic sentence? 

     ________Does each paragraph have a reference to a specific source? 

     ________If a paragraph is missing specific evidence, write it in the margin. 

     ________Is each piece of evidence explained? 

     ________Does the writer link each body paragraph back to the thesis? 

 
Peer Editor #3:_____________________________________________________ 
 
You are looking to make sure all the conventions in the essay are correct. 

     ________Is everything spelled correctly? Write correct spelling in the margins of the draft. Use the dictionary!!  

     ________Is the essay free of mistakes with homophones (their, there, they’re/ too, to, two/ your, you’re, etc.) 

     ________ Are the words capitalized correctly? If not, capitalize them on the draft. 

     ________ Underline any grammatical errors. 

     ________ Do all the verbs agree with the subjects of the sentence? (I was, you were, etc.) If not, please correct. 

     ________ Correct any run-on sentences or fragments. 

 
!



Self&Reflection!on!Peer!Review!Process:!
!

1. What!are!the!strengths!of!your!essay?!(Ex:!Logically!Organized,!Supports!Thesis,!Incorporating!docs!&!
outside!information,!Analysis,!Writing!Mechanics)!
!
!
!
!
!
!
!
!
!
!
!
!
!
!

2. From!the!peer!review!feedback,!what!do!you!need!to!work!on!to!improve!this!essay?!(Ex:!Logically!
organized,!supports!thesis,!incorporating!docs!&!outside!information,!analysis,!writing!mechanics)!

!



Robber&Baron&Lesson&

&

Subject(s):&US&History& & & Grade:&11&

Teacher(s):&Gross&&

1. Essential&Unit&Question:$
$
$
2. CCLS:&

RH.11B12.1&
RH.11B12.2&
WHST.11B12.4&&&
WHST.11B12.9&

3. Relevance:$Why$are$the$outcomes$of$this$lesson$important$in$the$real$world?$Why$are$these$outcomes$
essential$for$future$learning?$

Students$will$analyze$different$perspectives$about$historical$figures$that$are$oft$lionized$in$historical$narratives.$$
Students$will$understand$that$historical$figures,$and$people,$make$positive$and$negative$contributions$to$
society$

$
4. Knowledge/Skill:&What$knowledge$and$what$skills$are$the$focus$for$today’s$lesson?$Are$these$essential$for$

the$upcoming$performance$task?&
&

Students$will$use$critical$reading$skills$and$draw$upon$knowledge$of$past$historical$figures$we$have$discussed.$$
The$background$of$industrialists$will$segue$into$the$following$day’s$DBQ/performance$task$on$Andrew$
Carnegie.$$Students$will$have$the$appropriate$background$information$to$draw$upon$when$writing$about$
whether$Carnegie$was$a$hero$
&
&
5. Activities/Tasks:$What$learning$experiences$will$students$engage$in?$

$
$
Do$Now$(10$minutes)$–$Come$up$with$a$definition$for$Robber$Baron$and$Captain$of$Industry.$Discuss$
Group$Reading$(20$minutes)$–$Students$assigned$to$groups$of$3.$$Read$about$industrialist$and$answer$G.O.$
Discussion$(10$minutes)V$Roundtable$discussion$in$which$students$share$their$industrialist$and$why$they$
might$be$baron/captain$
Exit$Ticket$(10$minutes)$–$Students$write$using$evidence$from$discussion$and$reading$as$to$whether$their$
industrialist$was$baron/captain$

$
$

6. What$Level&of&Rigor/Understanding$is$required$by$student$to$perform$task?$
$

Level$3$Discussion/Level$3$Writing/Level$2$Reading$
$
$
7. Formative&Assessment:$How$will$you$&$your$students$know$if$they$have$successfully$met$lesson/task$

outcomes?$What$does$success$for$this$lesson$look$like?$



$
Students$will$successfully$engage$in$discussion$with$group$members$and$come$to$a$consensus$as$to$
whether$their$industrialist$was$a$Robber$Baron$or$Captain$of$Industry.$$$
$
Students$will$be$able$to$successfully$justify$their$decision$with$evidence$from$their$reading$by$discussing$in$
groups.$$Students$will$also$complete$an$exit$ticket$in$which$they$cite$specific$evidence$justifying$whether$
their$industrialist$is$a$captain$of$industry$or$robber$baron$
$
$

8. Resources/Materials:$What$texts,$digital$resources,$&$materials$will$be$used$in$this$lesson?$
Vanderbilt$Information$packet$
Carnegie$Information$packet$
Rockefeller$Information$packet$
Robber$Baron/Captain$Graphic$Organizer$
Loose$leaf$
$
$
$





























Ms.$Gross/Mr.$Brown$ $ $ $ $ $ Name:$____________________$
US$History$ $
$
$

Exit$Ticket$
$
!
Decide!whether!your!industrialist!deserves!the!name!Robber!Baron!or!Captain!of!Industry.!!
Justify!with!evidence!from!your!reading!and!discussion.!
!
!
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________$
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________$
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________$
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________$
$
$
$
$
$
$
$
$



BPHS%Lesson%Plan%–%Immigration%&%Census%Lesson%

%

Subject(s):%US%History% % % % % % % Grade:%11%

Teacher(s):%Gross%%

1. Essential%Unit%Question:$
$
Lesson%Aim:%$$
How$can$we$learn$about$Industrial$era$workers$from$census$data?$$
$
2. CCLS:%

RH.11I12.1%

RH.11I12.2%

WHST.11I12.4%%%

WHST.11I12.9%

3. Relevance:$Why$are$the$outcomes$of$this$lesson$important$in$the$real$world?$Why$are$these$outcomes$
essential$for$future$learning?$

1. Examining$the$census$as$a$document$to$study$the$purpose$and$effect$of$categorizing$race,$class,$and$national$origin$
2. Critique$the$categories/purpose$of$the$census$(how$and$why$is$race$used$as$a$category)$–$for$quotas$
$
4. Knowledge/Skill:%What$knowledge$and$what$skills$are$the$focus$for$today’s$lesson?$Are$these$essential$for$

the$upcoming$performance$task?%
MEvaluate$authors’$differing$points$of$view$on$the$same$historical$event$or$issue$by$assessing$the$authors’$
claims,$reasoning,$and$evidence.$

MIdentify$connection$between$historical$events$and$modern$day$use$of$race$as$a$social$category$&$control$over$
racial$numbers$

%

5. Activities/Tasks:$What$learning$experiences$will$students$engage$in?$
$

$
Procedure:$$
1.$Do$Now:$Take$the$2010$census$$

! how$do$you$feel,$what$do$you$notice?$
! What$categories$stuck$out$to$you?$

(5M7$mins)$
$
3. Share$out$reactions$

How$do$you$feel$about$the$information$you$were$asked$to$share$with$the$government?$Why?$(3$mins)$
$

4. Slides$
! The$census$is$a$way$we$learn$about$people$from$the$past$and$people$today$
! The$government$uses$the$census$to$learn$about$where$people$live,$what$income$they$make,$race,$gender,$age$

data,$etc.$$
! How$was$census$data$used$in$the$past?$Lets$look$at$some$documents.$

$
5.$Small$group$work$



M$1870,$1900,$1915,$1930$as$partners/small$groups$with$guiding$questions$for$written$response$
$
Questions:$

! what$categories$do$you$see$listed$here?$
! Do$any$of$these$categories$seem$out$of$place/strange$to$you?$
! Why$do$you$think$the$census$was$used?$

$
$
5. Share$out$&$segue$to$interactive$instructed$learning$with$slides:$

Key$information:$
! Immigration$Quotas$$
! Nativists$&$labor$unions$–$immigrants$will$take$jobs$
! Census$as$a$way$to$control$numbers$–$race,$etc.$$
! So$why$do$we$have$racial$categories$on$census$today$–$for$what$purpose?$

$
6. Read$the$argumentative$article$on$census$data$and$race,$written$response$(7$mins)$
7. FollowMup$discussion$–$What$is$this$author$arguing?$Do$you$agree$with$this$author’s$argument?$Disagree?$Use$talking$

piece$for$students$to$facilitate$the$discussion$(5M8$mins)$
8. exit$ticket$M$regents$questions$(3$mins)$
$

$
6. What$Level%of%Rigor/Understanding$is$required$by$student$to$perform$task?$

$
Level$3$ReadingMAnalyzing$competing$primary$sources$and$a$secondary$source$–$article$on$$
Level$3$WritingMAnswering$content$based$questions$by$citing$a$variety$of$primary$sources$from$the$census$
data.$Answer$and$assert$an$opinion$on$an$argumentative$piece$about$race$&$the$census.$$
Level$3$or$4$discussion$–$student$led$discussion$on$their$opinion$about$race$and$the$census$

$
$
7. Formative%Assessment:$How$will$you$&$your$students$know$if$they$have$successfully$met$lesson/task$

outcomes?$What$does$success$for$this$lesson$look$like?$
Completed$guided$questions$on$census$data$
Teacher$check$for$understanding$on$how$students$interpret$census$data$
Reading$article$$
Completed$exit$ticket$
$

8. Resources/Materials:$What$texts,$digital$resources,$&$materials$will$be$used$in$this$lesson?$
$

Slides$
Docs$
Articles$
$

$
$
$



Ms.$Gross$ $ $ $ $ $ Name:$_______________________$
US$History$
$

Tenement$Census$Data$
$
$

1.What$information$can$you$gather$from$comparing$census$data?$$$
$
$
$
$
$
$
$
$
2.How$could$you$describe$people$living$at$97$Orchard$Street$during$these$time$periods?$$(Age,$nationality$
–$where$they$came$from,$race,$jobs)$
$
$
$
$
$
$
$
$
3.$Did$you$notice$any$changes$over$the$years?$Explain.$$
$
$
$
$
$
$
$
$
$
4.Why$might$racial$categories/nationality$have$been$included$on$the$census?$$Are$they$necessary?$$If$so,$
why?$
$
$
$
$



 

 

Homestead Strike 

Homestead Strike Lesson Plan 
 

Central Historical Question: 
Why did the Homestead Strike turn violent? 

  
Materials:     

• Transparencies of Documents A and B 
• Copies of Documents A and B 
• Copies of Guiding Questions  
• Copies of Homestead Timeline 

 
Plan of Instruction: 
 
1.  [NOTE: This lesson should follow a more thorough lecture on labor and 

industry that includes the following concepts: rise of industrialism (inc. railroad 
expansion, steel, oil, etc.); monopolies/trusts; unions and strikes]. 

 
Review key concepts about labor/industry relations: 

 
a. Workers formed labor unions to protect their rights and to give them 

power to collectively bargain. 
b. Business owners saw labor unions as unfair because they prevent 

competition. 
c. Throughout the industrial era, unions were involved in a number of 

strikes; often, these strikes turned violent. 
 
Today, we’re going to practice the skills of SOURCING and CLOSE 
READING and CORROBORATION, while looking at different accounts of 
one of the most violent strikes of the time: The Homestead Strike. 

 
2. Hand out Homestead Timeline.  Have students follow as you lecture on 

background on Homestead:   
 

• Andrew Carnegie (robber baron, captain of the steel industry) owned a 
steel mill in Homestead, PA, near Pittsburgh. 

• Union at the steel mill, the Amalgamated Association (AA), formed 
and won a couple of early strikes. 

• Homestead was run by Henry Clay Frick whose goal was to break the 
union. 

• When the union’s contract was up in 1892, Frick refused to negotiate 
a new contract and locked workers out. 

• Frick hired the Pinkerton Detectives to provide security and break the 
strike.  

• When the Pinkertons tried to enter the mill, there was conflict. The 
conflict lasted for 14 hours and left 16 people dead. 



 

 

Homestead Strike 

• The strike lasted four more months until the union gave in. Frick 
succeeded in breaking the union.  

 
3.  Transition: 

 
Today we are going to look at two documents with different perspectives on 
the Homestead Strike. As we look at these documents, we are going to 
decide why these documents offer such different accounts of the strike and 
which account is more believable.  

 
4.  Cognitive modeling/guided practice:  Document A: Emma Goldman  

 
Hand out copies of Emma Goldman document and put transparency on 
overhead projector. 

 
a. Guided practice: Sourcing 
 

• We see here that she’s an anarchist and supports labor 
rights. What position do you expect her to take on the strike? 

• When was this written?  How does that make you feel about 
the reliability of the document?  

 
b. Cognitive modeling: Close reading 
 

• Now I’m going to demonstrate close reading. I’ve already 
determined that Goldman probably supports the workers.  
Now I’m going to see if I am right. I’m going to circle all the 
words that seem particularly strong and think about what 
effect these words have.  

• Read through document. Circle powerful phrases, for 
example: 

• “men of decision and grit” 
• “great wealth and prosperity” 
• “open declaration of war” 
• “manly”; “rebellious forebears” 
• “slaughter of steelworkers” 

• Do these words make one side seem “right” or “wrong”? 
How do I know? 

• I’m also going to ask: whose perspective is missing in this 
document? 

 
5.  Guided practice on Document B: Henry Frick: 
 

Hand out copies of Henry Frick document and put transparency on overhead 
projector. 
 



 

 

Homestead Strike 

Now we are going to look at a document written by Henry Frick.  
 

a.  Sourcing:   
 

• Who wrote this? What’s his perspective?  
• How might his description and his language differ from 

Goldman’s?  
• Date July 8—one week after the crisis—how might this 

effect what Frick will say? 
 
       b.  Close Reading:  

• What words stand out?  [“final” “impossible” –sounds like 
he’s talking to children]. 

• Is there any evidence that he’s trying to sound 
reasonable and logical? Why might he want to sound 
reasonable? 

 
6.  Corroboration between Goldman and Frick:  Students complete Guiding 

Questions. (Skip to discussion if time is limited). 
 
7.  Discussion:   

• Why did the Homestead Strike turn violent? 
• What are the differences between Goldman’s account and Frick’s 

account? 
• Which account do you find more believable? Why? 
• Can we ever know what happened?  
• What other materials would you want to look at in order to try to 

figure out what happened at Homestead? 
 

 
Citations: 
 
Emma Goldman, Living My Life (New York: Alfred Knopf, Inc., 1931) 83–88. 
http://historymatters.gmu.edu/d/99/ 
 
Henry Frick, Pittsburgh Post, 8 July 1892. Reprinted in House Report 2447, 52nd 
Congress, 2nd Session: Employment of Pinkerton Detectives (Washington, D.C.: 1892). 
http://historymatters.gmu.edu/d/5349/ 
 
 
 
 
 
 
 
 
 

© Copyright 2009, Avishag Reisman and Bradley Fogo.



 

 

Homestead Strike 

Homestead Strike Timeline 
 

Where:  Homestead, Pennsylvania 
Union:  Amalgamated Association of Iron and Steel Workers 
Company: Carnegie Steel Company 
 

1876: 
Amalgamated Association, union for iron and steel workers, forms. 
 

1881: 
Carnegie put Frick in charge of the Homestead factory. 
 

1882 and 1889: 
Amalgamated Association won two big strikes against the Carnegie 
Company.  After 1889, the union became very powerful and 
organized.  They had a very strong union contract. 
 

February 1892: 
Amalgamated Association asked for a wage increase.  Frick 
responded with a wage decrease. 
 

June 29, 1892: 
The old contract expired without the two sides reaching an 
agreement.  Frick locked the workers out of the plant, using a high 
fence topped with barbed wire. 
 

June 30, 1892: 
Workers decided to strike and they surrounded the plant to make 
sure that no strikebreakers would enter. 
 

July 6,1892: 
After the local sheriff was unable to control the strikers, Frick hired 
guards from the National Pinkerton Detective Agency to secure the 
factory so that strikebreakers could enter. 
 
The Pinkertons arrived by boat in the middle of the night, hoping to 
surround the factory unnoticed.   
 
The strikers knew they were coming.  Shots were fired and people 
killed on both sides. 



 

 

Homestead Strike 

Document A: Emma Goldman (Modified) 
 

It was May 1892. Trouble had broken out between the Carnegie Steel 
Company and its workers, organized in the Amalgamated Association 
of Iron and Steel Workers. Amalgamated Association was one of the 
biggest and most efficient unions in the country, consisting mostly of 
strong Americans, men of decision and grit, who stood up for their 
rights. The Carnegie Company, on the other hand, was a powerful 
corporation. Andrew Carnegie, its president, had turned over 
management to Henry Clay Frick, a man known for his hatred of 
unions and workers.  
 
The Carnegie Company enjoyed great wealth and prosperity. Wages 
were arranged between the company and the union, according to a 
sliding scale based on the current market price of steel products.  
 
Andrew Carnegie decided to abolish the sliding scale. The company 
would make no more agreements with the Amalgamated Association. 
In fact, he would not recognize the union at all. Then, he closed the 
mills. It was an open declaration of war. 
 
The steel-workers declared that they were ready to take up the 
challenge of Frick: they would insist on their right to organize and to 
deal collectively with their employers. Their tone was manly, ringing 
with the spirit of their rebellious forebears of the Revolutionary War. 
 
Then the news flashed across the country of the slaughter of steel-
workers by Pinkertons. In the dead of night, Frick sent a boat packed 
with strike-breakers and heavily armed Pinkerton thugs to the mill. 
The workers stationed themselves along the shore, determined to 
drive back Frick’s hirelings. When the boat got within range, the 
Pinkertons had opened fire, without warning, killing a number of 
Homestead men on the shore, among them a little boy, and wounding 
scores of others. 
 
Source: Emma Goldman was political activist and radical who fiercely supported 
workers’ rights. The document above comes from her autobiography, written in 
1931, where she remembers her reaction to the Homestead strike, thirty-nine 
years later. 
 



 

 

Homestead Strike 

Document B: Henry Frick 
 

I can say as clearly as possible that under no circumstances will we have 
any further dealings with the Amalgamated Association as an organization. 
This is final. 
 
The workmen in the Amalgamated Association work under what is known 
as a sliding scale. As the price of steel rises, the earnings of the men also 
rise; as the prices fall, their wages also fall. The wages are not allowed to 
fall below a certain amount, which is called the minimum.  Until now, the 
minimum has been $25 per ton of steel produced. We have recently 
changed the minimum to $23 instead of $25. We believe this is reasonable 
because the Carnegie Company has spent a lot of money on new 
machinery that allows workers to increase their daily output, and therefore 
increase their earnings. The Amalgamated Association was unwilling to 
consider a minimum below $24, even though the improved machinery 
would enable workers to earn more. We found it impossible to arrive at any 
agreement with the Amalgamated Association, so we decided to close our 
works at Homestead.   
 
The Amalgamated men surrounded our property and blocked all of the 
entrances and all roads leading to Homestead. We felt that for the safety of 
our property, it was necessary for us to hire our own guards to assist the 
sheriff. 
 
We brought our guards here as quietly as possible; had them taken to 
Homestead at an hour of the night when we hoped to have them enter 
without any interference whatever and without meeting anybody. All our 
efforts were to prevent the possibilities of a confrontation between the 
Amalgamated Association and our guards.   
  
We have investigated and learned that the Amalgamated men and their 
friends fired on our guards for twenty-five minutes before they reached our 
property, and then again after they had reached our property. Our guards 
did not return the fire until after the boats had touched the shore, and after 
three of our guards had been wounded, one fatally.  
 
Source: In this newspaper interview in the Pittsburgh Post on July 8, 1892, Frick 
explains his opposition to the union’s demands. 



 

 

Homestead Strike 

Guiding Questions      Name________________ 
 
 
1. How are Goldman and Frick’s claims about the Homestead strike different? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.  Whose claim is more believable? Why? 
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PREPARING 
TO TEACH 

 

 Post lesson outcomes. 

 Give each student a 
copy of Handout#4-
The Antitrust Primer 
to read prior to the 
first session. 

 Vocabulary Strategy 
Handouts #1, 2 and 3. 

 Seluron  

 Antitrust Review 

 

9.6.06 

 

Lesson 1:  Why do we have antitrust laws?  
 

� 45 minutes 
 

LESSON OVERVIEW 
 
In this lesson, students focus on the basic building 
blocks of antitrust law. Students will learn about the 

key provisions of the Sherman Antitrust Act.  They 
will identify the important characteristics of a free 

market economy and discuss some of the challenges 
presented. Students will also analyze the public policy 

concerns which are an important part of developing 
a “level playing field” for businesses. This session 

lays the groundwork for the next four lessons 
connected to the documentary. 

 
OUTCOMES 

 
As a result of this lesson, students will be able to: 

 
*Explain the need for rules and fairness in a society 

*Critically analyze a simulation (such as Seluron.) 
*Identify and define antitrust vocabulary words  

*Describe the history and the policy concerns behind antitrust law; 
*Explain two benefits and two challenges of a free market economy. 
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CALIFORNIA STATE STANDARDS 
 
Antitrust 
Lessons 

U.S. 
History/8th 
grade  
 

U.S History and 
Geography- Twentieth 
Century/11th Grade  
 

Principles of 
Economics/12th Grade 
 

Lesson 1— 
Why Do We 
have Antitrust 
Laws? 

4. Discuss 
entrepreneurs, 
industrialists, 
and bankers 
in politics, 
commerce 
and 
industry(ex: 
Rockefeller)  
 

9.  Understand the 
effect of political 
programs and activities 
of the Progressives (e.g. 
federal regulation of 
railroad 
transport,...Theodore 
Roosevelt, ...) 
 

12.3 Students analyze 
the influence of the 
federal government on 
the American economy. 
(Specific reference to 
"attempting to make 
markets more 
competitive”)  
 

 
 
HANDOUTS 
 
 
Each student should read the Sherman Antitrust Primer Handout #4 in 
preparation for discussion during the first class. 
 

1. Vocabulary Strategy  
 Handout #1-Vocabulary Words (need 1 copy) 
 Handout #2-Definitions (need 1 copy) 
 Handout #3-Antitrust Words to Know (need class set) 
2. Antitrust Primer (Court TV) 
 Handout #4-Antitrust Primer (need class set)  
 

 
 
Community Resource People  
 
You might want to invite a lawyer specializing in antitrust law or someone 
from your county prosecutor or state Attorney General’s Office as a resource 
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person for this lesson.  Send a copy of the lesson when confirming the date 
and location of the class. 
 
 
 
 
 
WEB RESOURCES 
 
Federal Trade Commission: 
www.ftc.gov 
 
US DOJ Antitrust Division: 
www.usdoj.gov/atr/index.html 
 
http://www.antitrustinstitute.org/links/primers.cfm     

Area of the AAI website with links to antitrust background pieces 
 
 
Teaching Tips 
 
1     
 
The first part of the lesson lays a vocabulary foundation for viewing the 
documentary and for participating in the other lessons.   
 
2 
 
Here is a strategy for teaching/reviewing the vocabulary and definitions with 
students: 
 
x Interactive Vocabulary review in-class—Reproduce one copy of 

Handouts # 1 and 2 then cut the vocabulary words and definitions into 
strips so that each student can be given one or two.  Divide students in 
half and give the words to one group and the definitions to the other.  Ask 
the students with the words to find the students with the definitions. To 
debrief, reconvene as a large group and ask students to give definitions of 
a word they learned from another student.     

 

  
 



Street Law’s Antitrust Lessons 
  ©2006 

 

Lesson 1: Why Do We Have Antitrust Laws?  4 

 

 
 
3 
 
SELURON   
Seluron (“no rules” spelled backwards), also known as the “Marker Game,” 
helps to develop a definition of “rule” or “law”, appreciation of the necessity 
and purpose for rules and laws, and some basic ideas of fairness. The game 
can easily be adapted to fit the needs of the group. 
 
Announce to the class that you will begin to study the law by playing a game. 
(If your class is too large for everyone to participate use the fishbowl 
methodology.  Invite a few students to the center to participate and have the 
rest of the class watch carefully.  When you debrief be sure to include the 
observers as well as the participants.)   
 
Organize the students by rows (in groups or teams) of unequal numbers (five 
to seven) and give a marker (or some common items) to the first student in 
each group. When each group has a marker, tell the students to begin play.  
Pause after one minute and say “Oh, I forgot to give you the rules.” 
 
After a few seconds or so, tell the students to pass the marker to the back of 
the row and then back to the front, one at a time. Let them begin and then 
stop them with a correction tell them they forgot to pass the markers over 
their left shoulders only. In response, they likely will complain that they hadn’t 
been told of this rule. Don’t respond to their complaints. Begin the game 
again.  
 
After the re-start, stop them again, adding another rule to the game.  
(E.g. only right hands can be used) The markers should come back to the 
front, and students should start again, this time because the markers must be 
passed with the right hand and received with the left hand, etc. 
 
Students will be confused by the lack of directions, and several students may 
become frustrated or angry. This is the point of the game. Continue to stop 
and start the game with new directions, stopping the game when you think the 
point is well made or in response to their demand for rules. 
 
The instructor decides arbitrarily who wins the game after allowing play to 
continue for a brief period of time. (For example, tell the students that the 
team with the most people with glasses wins.) When the “winners” are 
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announced, most of the remaining students are likely to be frustrated about 

the way the game was played. 

 

This frustration is the basis for the discussion that follows. The following 

questions can serve as a beginning-- 

How does this game make you feel? 

Was it fair? Unfair? Why was it unfair? 

What are some examples of fairness? 

What was wrong with the game? 

What will make the game fair? 

If you want rules, what would the purpose of these rules be? 

How would the rules help the game? 

 

Connect SELURON to antitrust---in business, rules and fairness are needed. 

The major goal of antitrust is the protection of competition through having 

fair rules everyone must abide by.     

 

4      
 

Introduction 
 

Brainstorm: (5 – 10 minutes) This should be a quick discussion with students 

mainly to be sure that they have the foundation for the next strategy. Most of 

this discussion is based on Handout #4 -the Antitrust Primer. Student should 

have read the handouts prior to this discussion. This discussion should not be 

a lecture.  It is mainly to make sure that students know some of the key  

foundational information. 

 

What is a market economy? An economy ruled by the ebb and flow of 

supply and demand (the amount of goods that producers are able to sell and 

the willingness and ability to buy a good or service.) When someone 

manipulates either supply or demand the market becomes distorted. Some 

factors that determine demand include–income of consumers, tastes of 

consumers and the price of other similar goods or services.  If any of those 

factors change then the supply and demand flow could be altered resulting in 

a change in the market for a particular good or service.  

 

For example—Let’s say that a tennis shoe company puts out it’s new line of 

shoes and one particularly expensive pair looks like a cheaper pair made by 

another company---which company will benefit from this substitution?  

Substitution happens when one product will likely be substitutable for the 
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other---they are considered to be in the same market. Companies can market 
products that are nearly the same. What are some of the issues companies 
need to consider in this situation? Ask students to brainstorm some of the 
questions the companies might have—for example: 
 *How well known is the shoe company with the expensive shoes? 
 *Will consumers want the brand or the shoe? 
 *What attraction does the cheaper shoe have in the market? 
 *Should the company with the expensive shoes lower the price? 
 
How does the U.S. economy work? The US has a market economy that 
uses special protections. While US authorities seek to prevent market 
distortion or corruption, they do allow for the legal domination of particular 
market areas if the company has acted fairly and certain goods meet 
government standards.  So while you can have monopolies, you cannot 
monopolize.  (“You can be a dragon but you cannot dragonize.”  Bert Foer, 
of the American Antitrust Institute.)   Examples of monopolies that are 
allowed include those that are the result of good business skill, superior 
product, natural advantage.  There are also natural monopolies such as utility 
companies which are the sole producers of their product for an area. 
 
What kind of protections do consumers have? Consumers are protected 
by the government when it protects the competitiveness of markets. You 
cannot take advantage of consumers by teaming up with other supposedly 
competing companies to agree on what prices to charge and a dominant 
company cannot take unusual actions to drive out competitors.  
 
What does antitrust mean?  
Definition: laws and regulations designed to protect trade and commerce 
from unfair methods of business competition. They are based on a desire for 
fairness in the marketplace and an understanding that competition will make 
an economy efficient and innovative.  Three basic ideas form the basis for 
antitrust— 
1.  Consumers can buy goods and services at prices that are based on or near 
the costs of production (not exorbitant compared to costs) 
2.  Consumer preferences are reflected in the quality and quantity of goods 
and services. 
3.  New businesses have the opportunity to enter the market and compete on 
the merits.  
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How does antitrust protect individuals? It protects them from those who 
would charge unfair prices that would immediately or eventually harm 
consumers. It promotes innovation through competition. When consumers 
have choices, if they don’t like the way they are treated by a company, they 
can take their business somewhere else. 
 
How does it protect businesses?  
  
Antitrust does not protect inefficient competitors. In a competitive market, 
there will be losers as well as winners. What antitrust does is to protect the 
competitive process, so that to the greatest extent possible, competition will 
be on the merits, and in the end, this will be best for consumers and for the 
entire economy. Unfair methods of competition will be subject to government 
intervention or private litigation. This also means that businesses in their role 
as consumers (e.g., when they purchase supplies) will have the benefits of 
competition, including competitive prices, choice, and innovation.  
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Handout #1:  Antitrust Words to Know 
 

1. Antitrust 

2. Boycott 

3. Cartel 

4. Collusion 

5. Competition 

6. Consumer 

7. Consumer Driven Market 

8. Contemporaneous 

9. Department of Justice 

10. Distributor 

11. Economy 

12. Ethics 

13. Exclude 

14. Federal Trade Commission 

15. Injunction 

16. Intellectual Property 

17. License 

18. Market 
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19. Market Share 

20. Merger 

21. Monopoly 

22. Patent 

23. Per Se 

24. Predatory pricing 

25. Producer 

26. Restraint 

27. Supplier 

28. Treble 

29. Trust 
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Handout #2: Antitrust Definitions  
 

1. The entire enterprise of buying and selling commodities and securities.  In an 

antitrust context, often refers to a part of an industry in which competing 

products and/or services are offered for sale. 

2. The system or range of economic activity in a country, region, or community. 

3. One that produces especially a person or organization that produces goods or 

services for sale; someone who manufactures something. 

4. Someone whose business is to supply a particular service or commodity. 

5. alliance of businesses formed to control production, competition and prices 

6. One that markets or sells merchandise, especially a wholesaler. 

7. A secret agreement between two or more parties for a fraudulent, illegal, or 

deceitful purpose. 

8. The rules or standards governing the conduct of a person or the members of a 

profession 

9. The permanent union of two or more commercial interests or corporations. 

10. Rivalry between two or more businesses striving for the same customer or 

market. 

11. to engage in a concerted refusal to have dealings with (as a store, business, or 

organization)?? usually to express disapproval or to force acceptance of certain 

conditions 
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12. the United States federal department responsible for enforcing federal laws 

(including the enforcement of all civil rights legislation); created in 1870 

13. an independent agency of the United States federal government that maintains 

fair and free competition; enforces federal antitrust laws; educates the public 

about identity theft 

14. The ownership of ideas and control over the tangible or virtual representation of 

those ideas, including patents, copyrights and trade secrets. 

15. Act of setting prices at low levels to force competitors out of the market. 

16. A grant made by a government that confers upon the creator of an invention the 

sole right to make, use, and sell that invention for a set period of time. 

17. Official or legal permission to do or own a specified thing. 

18. An act that requires only that the government prove that the act occurred, 

without regard to its impact.  E.g. price fixing is per se illegal.  Most other 

antitrust violations are weighed under a Rule of Reason.   

19. The laws and institutions that promote competitive markets by making 

monopolization and unreasonable restraints on trade illegal.   

20. One that consumes, especially one that acquires goods or services for direct use 

or ownership rather than for resale or use in production and manufacturing. 

21. The consumer controls the ebbs and flows of goods and their popularity in the 

market 

22. An influence that inhibits or restrains; a limitation. 

23. Triple; in legal context –the plaintiff was awarded treble damages in the lawsuit. 



Street Law’s Antitrust Lessons 
  ©2006 

 

Lesson 1: Why Do We Have Antitrust Laws?  12 

 

24. The proportion of industry sales of a good or service that is controlled by a 

company 

25. the act of forcing out someone or something 

26. occurring in the same period of time 

27. Several corporations combine stock and operate as a giant business. 

      28. A court order prohibiting a party from a specific course of action.  

29. A single firm that controls a sufficiently large part of a market that it has the                      

power to set its own prices without regard to what competitors are doing. 
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HANDOUT 3:  ANTITRUST WORDS TO KNOW (ANSWERS) 
 

1. Antitrust- The laws and institutions that promote competitive markets by 
making illegal monopolization and unreasonable restraints on trade.   

2. Boycott- to engage in a concerted refusal to have dealings with (as a store, 
business, or organization), usually to express disapproval or to force acceptance 
of certain conditions  

3. Cartel- alliance of businesses formed to control production, competition and 
prices 

4. Collusion- A secret agreement between two or more parties for a fraudulent, 
illegal, or deceitful purpose 

5. Competition- Rivalry between two or more businesses striving for the same 
customer or market. 

6. Consumer- One that consumes, especially one that acquires goods or services 
for direct use or ownership rather than for resale or use in production and 
manufacturing. 

7. Consumer Driven Market- The consumer controls the ebbs and flows of goods 
and their popularity in the market 

8. Contemporaneous- occurring in the same period of time 
9. Department of Justice- the United States federal department responsible for 

enforcing federal laws (including the enforcement of the Sherman Act); created 
in 1870 

10. Distributor- One that markets or sells merchandise, especially a wholesaler 
11. Economy- The system or range of economic activity in a country, region, or 

community 
12. Ethics- The rules or standards governing the conduct of a person or the 

members of a profession 
13. Exclude- the act of forcing out or keeping out, someone or something 
14. Federal Trade Commission- an independent agency of the United States 

federal government that maintains fair and free competition; enforces federal 
antitrust laws; and protects consumers from deceptive acts and practices 

15. Injunction- A court order prohibiting a party from a specific course of action. 
16. Intellectual Property- The ownership of ideas and control over the tangible or 

virtual representation of those ideas, including patents, copyrights, and trade 
secrets 

17. License- Official or legal permission to do or own a specified thing. 
18. Market- The entire enterprise of buying and selling commodities and securities. 

In an antitrust context, often refers to a part of an industry in which competing 
products and/or services are offered for sale 
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19. Market Share- The proportion of industry sales of a good or service that is 
controlled by a company 

20. Merger- The permanent union of two or more commercial interests or 
corporations into a single entity. 

21. Monopoly- A single firm that controls a sufficiently large part of a market that it 
has power to set its own prices without regard to what competitors are doing. 

22. Patent- A grant made by government that confers upon the creator of an 
invention the sole right to make, use, license, and sell that invention for a set 
period of time. 

23. Per Se- An act is per se illegal if the government only has to prove that the act 
occurred, without regard to its impact. E.g., price-fixing is per se illegal. Most 
other antitrust violations are weighed under a Rule of Reason. 

24. Predatory pricing-act of setting prices at low levels to force competitors out of 
the market. 

25. Producer- One that produces, especially a person or organization that produces 
goods or services for sale; someone who manufactures something 

26. Restraint- An influence that inhibits or restrains; a limitation. 
27. Supplier- someone whose business is to supply a particular service or 

commodity 
28. Treble-triple; as in the plaintiff was awarded treble damages in the lawsuit. 
29. Trust- several corporations combine stock and operate as a giant business. 
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Handout #4 
 

ANTITRUST PRIMER  
Antitrust in the U.S.: 
simple laws, infinite 
uses 

 
By Kathryn Rubenstein, Court TV  

 
  

 
In 1890, the 51st Congress passed the Sherman Antitrust Act, named for Senator 
John Sherman of Ohio. The law, intended to thwart trusts and monopolies that 
operated in "restraint of trade or commerce," was a response to a growing concern 
over the expanding power of big business. Sherman said at the time that the 
statute "does not announce a new principle of law, but applies old and well 
recognized principles of common law."  
 
While the Sherman Act made it illegal to monopolize or to restrain trade through 
unfair collaborations or conspiracies, the statute didn't specify exactly what 
conduct would be prohibited. That task was left to federal judges who would 
continually shape and change the law.  
 
Early Applications  
Shortly after 1890, antitrust sentiment waned, and the Sherman Act was not 
widely applied. Where it was employed, its effects were often minor.  
In the early days of antitrust legislation, the Supreme Court maintained a strict 
interpretation of the Sherman Act. The first came in 1895 with U.S. v. E.C. Knight 
Co., when the court ruled that the Sherman Act did not apply to a trust composed 
of major sugar producers which controlled 98% of the country's sugar refining 
capacity. The court held that the law did not extend to manufacturing, stating that 
"commerce succeeds to manufacture, and is not a part of it."  
 
The Act's Rebirth  
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During the first decade of the 20th century, concern grew around the country over 
major corporations' growing monopolistic practices. Theodore Roosevelt's "square 
deal" philosophy -- which struck a balance between the rights of companies and 
those of the average citizen -- bolstered the effectiveness of antitrust legislation.  
 
In 1902 Roosevelt began his war on trusts. He persuaded Congress to form a 
Bureau of Corporations to regulate big business and on Feb. 19, he brought his 
first antitrust suit under the Sherman Act against J.P. Morgan's Northern 
Securities Corp.  
 
During his time in office, Roosevelt would file suit against more than 40 large 
corporations.  
 
In Northern Securities Co. v. United States, the Supreme court ruled that the 
Sherman Act could be applied to holding companies. The court stated that an 
arrangement putting two competing railroads under one larger company illegally 
restrained trade.  
 
In 1909, William Howard Taft succeeded Roosevelt both as President and trust-
buster. Under Taft, two historic antitrust cases would further shape the Sherman 
Act. In 1911, American Tobacco was declared an illegal monopoly and was 
broken up into separate companies. That same year, the court ruled that John D. 
Rockefeller's Standard Oil should be broken up into 33 companies.  
 
But the court also qualified their ruling on Standard Oil, stressing that the 
Sherman Act outlawed only unreasonably anticompetitive restraints.  
 
New Laws Arrive  
While the Sherman Act helped the government break up many large trusts, it soon 
proved to be too open to interpretation. Furthermore, the act was often used to 
prosecute labor unions rather than trusts, an eventuality that flew in the face of the 
statute's protect-the-common-man spirit. It would take further legislation to ensure 
the protection of a competitive business climate in the 20th century.  
 
During Woodrow Wilson's "New Freedom," Congress passed the Clayton 
Antitrust Act of 1914. Wilson wanted to create a law that would clearly prohibit 
certain specific business practices: price discrimination; tying together multiple 
products; corporate mergers; and interlocking directorates, trusts formed by 
companies with common members on their respective boards of directors. After 
passing the Clayton Act, Congress created the Federal Trade Commission to 
enforce antitrust law.  
Sherman and Clayton, coupled with the Federal Trade Commission, make up the 
backbone of antitrust law in the U.S.  
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Handout #4: continued (Excerpted – From the FTC Primer) 
The Federal Trade Commission and the Department of Justice are both responsible for 
investigating business practices and for halting anticompetitive activities.  Particularly clear 
cut violations such as price-fixing by direct competitor can be prosecuted as felonies by the 
Justice Department. 

The Bureau of Competition of the Federal Trade Commission (FTC) and the 
Antitrust Division of the U.S. Department of Justice (DOJ) share responsibility for 
enforcing laws that promote competition in the marketplace. Competition benefits 
consumers by keeping prices low and the quality of goods and services high. 

The FTC is a consumer protection agency with two mandates under the FTC Act: to 
guard the marketplace from unfair methods of competition, and to prevent unfair or 
deceptive acts or practices that harm consumers. When the Commission succeeds in doing 
both its jobs, it protects consumer sovereignty -- the freedom to choose goods and services 
in an open marketplace at a price and quality that fit the consumer’s needs -- and fosters 
opportunity for businesses by ensuring a level playing field among competitors. In pursuing 
its work, the FTC can file cases in both federal court and a special administrative forum. 
 
Office of the Assistant Attorney General, United States Department of Justice (DOJ) 
The Division is supervised by an Assistant Attorney General (AAG), who is nominated by 
the President and confirmed by the Senate. The AAG is assisted by five Deputy Assistant 
Attorneys General who may be either career or non-career employees. Each section and 
field office reports to a particular Deputy Assistant Attorney General. The Director and 
Deputy Director of Operations, the Director of Criminal Enforcement, and the 
Economics Director of Enforcement have additional supervisory authority for their 
respective programs and are career employees. The Assistant Attorney General may be 
assisted by special counsel.  
 
 
State Attorney General’s Office- Virtually every State has its own antitrust law, which 
is enforced by the State Attorney General, usually through an Assistant Attorney 
General for Antitrust. The National Association of Attorneys General (NAAG) has an 
antitrust task force that coordinates the various states that happen to be interested in the 
same issue. For the most part, the States apply precedents of U.S. antitrust law, although 
there are minor substantive or procedural differences from State to State. 
 
 


